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six urban centers in which the office had been established
by the opening of the Civil War (see pp. 356 f.), only three
others —Albany (1866), Kansas City (1867), and Wash-
ington (1869) — created such a position during the next
decade, but after that new superintendencies rapidly
sprang up as the cities increased in size and wealth, until
they existed in practically all of them.1 In the aggregate,
about a thousand centers seem to have organized this
office before the close of the period, and the method
of selecting the incumbent was constantly improved.
In consequence of early efforts to remove the city super-
intendency from politics, the greatest improvements in
educational administration came about through advances
made in city systems rather than in those of the county or
state, where election by popular vote still prevailed.
,  growth of secondary and higher education
The Kalamazoo case and the increase in high schools. —
An extension of education on the higher levels, which had
advanced considerably during the awakening, was also
consummated after the Civil War. High schools grew
greatly in their numbers and size, and by 1870 over five
hundred of them had come into existence in the various
states. This new venture in democratic education was not
accomplished without a struggle. Those interested in the
academies or opposed to the extension of free education
through the secondary stage fought the development of
high schools at every step. Even in the West, where there
were no academies with established traditions to be over-
come and high schools were generally regarded as a natural
1 Besides the reference to Reller in the Selected Readings at the end of this
chapter, see Gilland, Thomas M., The Origin and Development of the Powers and
Duties of the City Schools Superintendent, University of Chicago Press, 1935.

